
EDU 420/ FLE 420/ EDUC 521/ READ 517  

Teaching a Second Language

FALL 2013
	Professor: 
	Maria Villalobos-Buehner, Ph.D.

	E-mail: 
	Mvillalobos@rider.edu 

	Office:  
	Fine Arts 354

	Phone: 
	609-895-5596

	Office / Virtual Office hours: 
	M 11:30- 1:00pm or by appointment. For virtual office hours, please use Canvas

	Class meets: 
	M 4:30-7:10pm FA 375


The teacher who is indeed wise does not bid you to enter the house of his wisdom but rather leads you to the threshold of your mind. -- Kahlil Gibran


	Course Description: 


Focuses on standard and innovative methods of teaching language skills, as well as cross-cultural understanding. Includes theoretical positions on language learning and teaching, the use and evaluation of currently popular instructional materials, the design of new materials, and field experiences on the language to be taught. Open to prospective foreign language, ESL, as well as practicing teacher desiring certification.

	Course Goals:


KNOWLEDGE

 The student will:

· Acquire basic understanding of the teaching/learning process in world language and ESL education
· Become familiar with the national standards for world language/ESL learning
· Learn and demonstrate effective techniques for teaching world languages/ESL (in all four skill areas)
· Become familiar with the three communicative modes: Interpersonal, Interpretive, Presentational
· Become skillful in the development and execution of standard-based, communicative lesson plans and language experiences
· Design lessons that connect to other content areas in school curriculum
· Develop a portfolio of teaching lessons and materials appropriate for world language teaching
· Become skillful in developing appropriate assessment instruments
· Develop skills in reflection and self-assessment
· Recognize and utilize instructional media technology
DISPOSITIONS

· Demonstrate an attitude that will convey to students the value of cross-cultural understanding and world language learning
· Display enthusiasm for teaching/learning world languages

· Believe that every student can learn when the environment is facilitative
· Appreciate the role of theory and research in the teaching process
· Demonstrate strong ethical fiber and sense of fairness

· Display strong commitment to excellence in the profession

· Be reliable in meeting obligations and deadlines

	Required Materials:


· Echevarria, Jana et al. Making Content Comprehensible for English Learners: The Siop Model. 4th. Edition. Allyn and Bacon, 2013 (Only for those who are getting ESL certified)
· Larsen-Freeman, Diane and Anderson Marti, Techniques and Principles in Language Teaching. 3rd Edition Oxford U.P., 2011.
· Shrum. Judith L. and Eileen W. Glisan, Teacher’s Handbook: Contextualized Language Instruction. 4th Edition. Heinle & Heinle, 2005.
· Membership to TESOL, FLENJ, or ACTFL (Those students pursuing both language and ESL certifications should enroll in TESOL and FLENJ or ACTFL)
	Recommended Texts:


· Kolker Horwitz, Elaine: Becoming a Language Teacher, A Practical Guide to Second Language Learning and Teaching, Pearson, 2013. (Only for those who are getting ESL certified)
· Lee, James F. and VanPatten,Bill Making Communicative Language Teaching Happen. 2nd Edition McGraw Hill, 2003.

· Omaggio, Alice.  Teaching Language in Context. 3d. Edition, Heinle & Heinle, 2001.
	Course Expectations:


Membership:

FLENJ  $10    http://flenj.org/amember/signup.php 
NJTESOL/NJBE Free Membership
ACTFL   $25   http://www.actfl.org/i4a/pages/index.cfm?pageid=3304
LATE HOMEWORK IS UNACCEPTABLE AND REFLECTS VERY POORLY ON YOU AS A FUTURE LEADER IN THE CLASSROOM. YOU WILL BE VIOLATING TWO OF THE MAIN DISPOSITIONS FOR THIS COURSE:

· Display strong commitment to excellence in the profession

· Be reliable in meeting obligations and deadlines

IF YOU SUBMIT YOUR WORK LATE, HERE IS THE DEDUCTION THAT WILL APPLY REGARDLESS OF THE CIRCUMSTANCES:

One day late: -10%

Two days late – 30%

Three days late – 50%

Four days late or more – Not accepted.
Attendance, Active Participation and Membership – 10%
You are expected to arrive on time and to participate actively in class tasks and discussions. The class is designed to be very interactive, and at times you will be expected to critique activities created and presented by your peers. Therefore, your attitude and respect for your peers will also be considered in this portion of your grade. If you must miss a class due to illness or family/personal emergency, please notify me as soon as possible before class. You may miss one class without penalty only if you provide a valid excuse. However, this class meets only once per week therefore your participation grade will be dropped by one full grade for each absence beyond one class. Per Departmental policies, more than three missed classes will result in a grade of F. Late work is unacceptable unless justified by a doctor’s excuse or prior discussion with me. 

Your participation grade includes careful preparation of assigned readings. Readings are listed on the course overview (below) and must be prepared before coming to class. Take notes on what you read, jot down questions to ask in class, and think about how the readings relate to your experience as a future teacher or as a teacher. The texts will be an invaluable resource manual throughout the semester for questions and issues that come up during class discussions. 
The deadline to become members of a professional organization is October 31st (5% of the participation grade)
Autobiography– 5% 
Assignments will be announced in class and posted on Canvas.  This work will include a language learning autobiography (appendix 1) or an assessment design (appendix 2).

Textbook Review– 5%
The choice of a textbook is one of the most important you’ll make as a teacher. It impacts directly on the quality of learning for your students. For this assignment, you will write evaluations of one introductory-level textbook. You will evaluate organization, approach, typical activities, role of technology, and presentation style of vocabulary, grammar, and culture.  In this evaluation, you must make a connection between the organization of the book and the ACTFL language learning standards. How these standards are illustrated in the book (appendix 3).
Classroom Observation Report - 15%
(Appendix 4). See the appendix section for further instructions.
FLteach Listserv Participation – 5%

The FLteach listserv (http://www.cortland.edu/FLTEACH/) is an excellent way to become familiar with issues currently facing foreign language teachers in the U.S. You will be required to subscribe to the listserv (you may want to create a new email account for this) and to submit at least one question. In addition, you will write 2 brief reports (one page typed) on what you found to be the most compelling or pertinent “conversations from the field.” 

Micro teachings (Field Experience) - 15% 

You will design 6 mini lessons and teach or videotape your teaching of 1 out of the 6 different topics addressed in class. You MUST provide the professor with a paper copy of each of the mini lessons even if you don’t show it  or videotape it to the class. Undergraduate students will have the opportunity to present these lessons at Ben Franklin Elementary School (Lawrenceville Public Schools). See appendix section 5 for further instructions.
Thematic Unit Plan – 10%

At the end of the semester, you will hand in a cohesive two-week unit plan accompanied by three exemplary lesson plans selected from the unit. The unit and lesson plans must be entirely your work. The unit will: 1) highlight the integration of standards (5 C’s, WIDA); 2) clearly specify learning objectives; 3) provide a description of teaching methods/strategies and rationales for each step; 4) identify all materials required; 5) include assessment instruments. (Appendix #6)
Philosophy of Teaching- Reflection Paper – 10% 
Your final assignment will be a professional development reflection paper (3 pages typed and double spaced). The goal of this assignment is to reflect on your experiences in light of course readings, class discussions, and outside sources and create a document that describes your thinking about second language teaching. (Appendix #7)
Teaching Portfolio 5% 
The file is a collection of resources, which can be used in the foreign language classroom and that will help you during your student teaching.  The file may include both student-produced and commercially produced materials. It should include, but is not limited to:

· Authentic materials (magazines, newspapers, menus, maps, tickets, forms, etc.)

· Teacher created resource lists (standards, bibliographies, useful Internet sites, etc.)

· List of print resources which student owns (books/textbooks/magazines)

· Copies or lists of resources which student owns
· Realia (photos, items brought back from trips to target culture, etc.)

· Proverbs, tongue twisters, descriptions of gestures, song lyrics, etc.

· Language games, descriptions of classroom activities and sponge activities.

· Any item which might be used to teach a particular aspect of culture

· Web resources and URL lists, FLTEACH Archives and FAQs

· A revised copy of the statement of philosophy
· Label each section clearly. Use tabs
   The file should be organized for efficient use and retrieval of materials.  Evaluation will be based on variety, quality, quantity, appropriateness, and organization.  Course materials and handouts should NOT be included in the resource file, except a copy of the ACTFL and WIDA language standards. (Appendix #8)
Final exam – Mock job interview 10% / quizzes 10%
See appendix # 9 for further instructions. 
	Grading scale:




94-100 
A
87-89
B+
77-79
C+
67-69
D+



90-93
A-
83-86
B
73-76
C
60-66
D





80-82 
B-
70-72
C-
< 60   
F

	Academic honesty: 


Plagiarism Policy

Department of Foreign Languages & Literatures


The Department of Foreign Languages and Literatures supports and implements the Rider University policy regarding academy honesty, as stated in the attached “Code of Academic Conduct” (The Source).  Plagiarism is a serious offense against this policy. The term “plagiarism” includes, but is not limited to, the use, by paraphrase or direct quotation, of the published or unpublished work or sections of a work of another person without full and clear acknowledgement. It also includes the unacknowledged use of materials prepared by another person or agency engaged in the selling of term papers or other academic materials, including material taken from or ordered through the Internet. Students should be aware that faculty members will investigate through sophisticated technological means any suspected instances of plagiarism from hard or electronic sources.  Because the value of your work depends largely on its integrity, no “unintentional” or “accidental” violation of the plagiarism policy will be tolerated. Similarly, students are expected to adhere to all regulations in examination policy. Violations include “unauthorized collaboration, unauthorized use of notes during the exam,” copying off another student’s exam, and “unauthorized access to prior information about the examination”. (The Source) When a department faculty member has reason to believe that a student has committed an act of academic dishonesty, she or he will follow the procedure outlined in The Source. To promote student understanding of this policy and the student’s responsibility to uphold it, we ask all students to sign this document below.



I, ________________________________ (print your name), hereby acknowledge that I have read and understood the Rider University and Department of Foreign Languages & Literatures policy on academic conduct. I understand that any act of academic dishonesty on my part will result in consequences that range from re-submission of work to the faculty member, to review by the Academic Conduct Review committee for the purpose of suspension or dismissal from the University.







Signed ________________________________







Date     ________________________________

	Disabilities


Any student with a disability needing academic variations or accommodations is requested to speak with the professor within the first two weeks of class.
	Course Overview


	****Subject to modifications****

	Date
	Topics
	Readings  

REQ: Required Materials

REC: Recommended Texts
BB: Material found on Canvas
	(Assignments**(to be completed for date listed)

	September 9h              
	· Introduction to course 

· FL Teach listserv
· Internet Resources

· Microteaching guidelines

· LTPS - Rider University Initiative
	
	

	September 166h        
	· History of Second Language Teaching Methods

· TPR Introduction and demonstration
	REQ: *Echevarría, Chapter 1  

          *Larsen-Freem, Chap 1- 8
          *Shrum, Chap 1- 2
REC:  *Kolker, pg.25-23

           *Lee, Chap 1

           *Omaggio, pg. 1-3
	( Language Learning Autobiography

	September 23rd.       
	· WIDA Standards 
· ACTFL Standards 5 Cs - Modes of Communication. Interpersonal, Interpretive and Presentational
· NJ CCC Standards with Cultural Study Imperative 
	REQ: *Echevarría, pg. 8 
         *Shrum, Ch 6,8,9
REC:  *Kolker, 210-214

         *Omaggio, Ch.5, 462
	( Microteaching #1: TPR
 Quiz #1 – Language Teaching Methods

 Shrum chapters 1-2 

	September 30th   
	· Lesson Planning - Organizing content and planning for Integrated Language Instruction
· Functions/Strategies/Techniques of the Warm up/Do now
· Integrated Thematic Planning for Curriculum, Unit and Lesson Design
	REQ: *Echevarría, Ch.2,8
          *Shrum Chapter 3
REC:  *Kolker, 229-242
           *Lee, Chap 4


	( FLTeach Report 1

 Quiz #2 - Standards

Shrum chapters 6,8,9/ Echevarría pg. 8

	October 7th 
	· Language Skills: Listening and Reading/ Interpretive Mode
· Using a Story-Based Approach to Teach Grammar  - The P.A.C.E. Lesson Model 
· TPR Stories 

	REQ: *Echevarría, Chapters 6,7, 

           and 10
          *Shrum Chapter 7
REC:  *Kolker, Chapter 4 and 6
           *Lee, Chapters 2, 7, 10, 

             and 11
BB: Glisan and Fall’s Article

BB: video of P.A.C.E. lesson
	(Microteaching#2:
   Warm up/Do now
 Quiz #3 – Lesson Planning

Shrum chapter 3 Echevarría chapters 2 and 8

	October 14th 
	· Content-based, Task-based and Participatory Approaches

· SIOP Model
	REQ:  *Echevarría, Chapters 3 

             and 4

           *Larsen-Freeman, Chap 10 and 11
REC:  *Kolker, 72-77, Chapter 8
BB: SIOP Model
	(Microteaching#3      PACE/TPRS


	October 21st 
	· Interpersonal Mode of Communication: Partners and Small Groups

· Language Skills:  Speaking and Writing/ Presentational Mode
	REQ: *Larsen-Freeman, Chap 9
          *Shrum 8
REC:  *Kolker, Chapter 5 and 7
           *Lee, Chap 3,8, and 12

	( Classroom Observations 
(Microteaching#4: 

    -Content-based activity
       (ESL) 

    -SIOP Model
       (ESL)
    -Task-based activity

	October 28th 
	· Using Assessment to Help Students and Programs Grow 

· Assessing Standards-Based Language Performance in Context
	REQ: *Echevarría, Chapter 9
          *Shrum, Ch 11
REC:  *Kolker, Chapter 9
           *Lee, Chapters 5, 9, and

             13
           *Omaggio, Ch 8, 9
	(Microteaching#5:
    -Communicative task

***Remember to enroll in a professional association.



	November 4th 
	· Student Diversity

· Characteristics of Learners

· Literacy in the Early Language Classroom
	REQ: *Echevarría, Chapter 5
           *Larsen-Freeman, Cha13
           *Shrum, Ch 10
 REC:  * Kolker, Chapter 1, pg. 76-77
	(Assessment Sample 

(MA students only)
( Textbook Reviews
 Quiz #4- Assessment

Shrum chapter 11

Echevarría chapter 9

	November 11th 
	· Classroom Management
· List ten classroom management imperatives
	REQ: *Echevarría, Chapter 6
         *Shrum, Ch 4 and 5
	( Philosophy of teaching - Reflection Paper

	November 18th  
	· Authentic Materials

· The Culture and Connections Standards
· What We Can Learn from Immersion
	REQ: *Echevarría, Chapter 7
          *Shrum, Ch 5
      
	(  Thematic Unit 



	November 25th 
	· Using Technology to Contextualize and Integrate Language Instruction

· Cultures 
	REQ: *Larsen-Freeman, Chap14
           *Shrum, Ch 12
	(FLTeach Report 2
(Microteaching#6: 

Use of Authentic Materials 


	December 2nd 
	· Final Exam – Mock job interview
	
	( Target Language Lesson Portfolio/ Teaching Resource

File

	December 9th Finals Week
	· Final Exam – Mock job interview
	
	( Target Language Lesson Portfolio/ Teaching Resource

File


** See Canvas Announcements for weekly reading questions and case studies. 

Useful links

To create pages for presentation: http://clear.msu.edu/teaching/online/ria/mashup2/
Chat room to insert into mashups: http://parachat.com/
To download videos: http://keepvid.com 

Speaking: http://www.voki.com
Writing correction: http://lang-8.com/
Language learning community: http://www.livemocha.com/
On line Spanish video immersion: http://spanish.yabla.com/
Live video learning (you pay for some of the classes): http://edufire.com/
To learn anything: http://smart.fm/
Dictionary: http://www.diccionarios.com/
	Conferences:


· The 2013 Annual Convention and World Language Expo is set for November 22-24, 2013 in Orlando
· The 2014 FLENJ Spring Conference is set for March 14-15, 2013, at the Somerset Bridgewater Hotel 
in  Bridgewater, NJ. http://www.flenj.org/
· The 2014 TESOL International Convention and English Language Expo is set for March 26-29, 2013 in Portland, Oregon http://www.tesol.org/convention2013 
	Appendixes


APPENDIX 1 – LANGUAGE LEARNING AUTOBIOGRAPHY
This assignment provides the reader with a snap shot of your experiences and an introduction to your views regarding the teaching of a foreign language. Carefully consider your experiences as a student in your foreign language classes and describe your reaction to these classes in elementary, middle and/or high school. You need not list a chronology of every school year. Well-written essays will answer some, but not all of the following questions:

· What were the purposes of the teacher?

· What content was taught?

· What do you remember?

· What did students do in class?

· What did the teacher do?

· What made teachers good and what characteristics did you associate with poor teachers?

Please limit your essays to no more than two maximum 3 pages of double space typing with 1”margins and a 12-point font such as Times New Roman.
APPENDIX 2 - ASSESSMENT DESIGN (MA students only)
Choose a reading sample for ESL learners and create a tool or rubric to evaluate their reading comprehension. Then, answer the following questions in 2 or 3 pages double space:
1. Why do you think your tool is appropriate?

2. What kind of feedback would you give?

3. How might you use information from this assessment to inform decisions in your ESL classroom?
APPENDIX 3 – TEXTBOOK REVIEW FORM

***Make sure you use the literature and the standards from this course to support your evaluation. Exemplify and elaborate! Here is an example of a strong, well-developed comment:
“Vocabulary is presented thematically, in context, and with the use of visual and sometimes authentic materials. As I said before, this book mostly emphasizes vocabulary through the whole unit, associated to grammar structures, vocabulary in context, and then combined with cultural issues and grammar at the end of the unit. They also provide a vocabulary unit summary, which provides translation of every single word into English.  
Not all of the activities are meaningful and contextualized. For instance, many readings about cultural issues from Spanish speaking countries are written in English. Many of vocabulary words included are used more in Spain instead than in Spanish speaking countries from the Americas (South, central and North). For instance, guardamentas,  baloncesto, balonpié, ‘básquetbol”, “vid’ and so forth, to name just a few. New Brunswick School District does not have a single student from Spain. I understand that Spanish from Spain is taken as the standard Spanish.  I understand that some authors consider Spanish from Spain as the standard Spanish, but it is not true. I understand that contextualization is all about this also.”
	Name of text :
	Edition:

	Author(s) :

	Publisher :
	Year :


	Please identify or describe the approach adopted in this textbook. 




EVALUATION

Below are the main areas you should evaluate when looking through the textbooks. Please write/type your comments in the area provided (feel free to expand the space) to explain your rating, giving examples where appropriate and using the questions as a guide. You do not have to answer all of the questions – they are designed to guide your analysis. Rate each criterion on the following scale: 3 = Excellent ; 2= Satisfactory; 

1 = Poor.

	A. Overall organization

1. Is the organization based on interesting topics and cultural contexts?


	Rating

	Comments



	B. Activities

1. Do activities encourage students to negotiate meaning with one another (talking to each other, sharing opinions and information, expressing feelings, asking questions)?

2. Are activities contextualized and meaningful?

3. Do they integrate the three modes of communication?
	Rating

	Comments

	C. Input

1. Does the text provide authentic oral input and printed texts that feature engaging content and tasks?

2. Does the text suggest strategies for comprehending and interpreting texts (oral and written)?

3. Are there pre-listening, pre-viewing, and pre-reading tasks?


	Rating

	Comments



	D. Grammar

1. Sequencing: Are structures presented in logical progression?

2. Does the text present clear, concise grammar explanations that are necessary for communication?

3. Are activities contextualized and meaningful?
	Rating

	Comments



	E. Vocabulary

1. Does the text present vocabulary thematically, in context, and with the use of visuals and authentic materials?

2. Are activities contextualized and meaningful? 
	Rating

	Comments



	F. Culture

1. Does the text provide opportunity for students to explore the products, practices, and perspectives of various FL cultures?

2. Does the text provide opportunities for cultural comparisons?
	Rating

	Comments


	

	G. Ancillary materials

Please comment on ancillary materials provided: websites, video, CD-ROM, audio, transparencies, assessments, etc. (This information is found in the preface or on the website, if one exists.) Are these materials contextualized? 
	Rating



	Comments




YOUR RECOMMENDATION

Are you currently using this textbook in your classes?  

___ yes   ___ no

If yes, would you recommend this book to others in the field?  
___ yes   ___ no  (why?)
If no, would you like to teach with this book?

___ yes   ___ no (why?)
Based on textbook evaluation criteria from Shrum and Glisan, Teacher’s Handbook (2005).
APPENDIX 4 - CLASSROOM OBSERVATION REPORT
You should observe one language class. If possible, talk to the teacher both before and after the class - but remember, the teacher is a very busy person, and has many duties and constraints, which may get in the way of her spending much time with you.

The Report

You are expected to write a report on your observation in the classroom. I will look at the use you make of the literature to support your observation.

What you will write about

During the class period, you should try to concentrate upon these three phases that I want you to study in most detail, and to write about in your rep
1. Lesson structure. We will be talking about this in class. I want you to try and pick out the different phases of the lesson, to note how different activities occur at different moments, and to see how the teachers make the transition from one phase to the next, from one activity to the next. You may find this difficult - and you must remember that you may well miss the structure completely if you do not observe closely. 

2. The Four Skills. How much time is spent on each of the skills, and how does the teacher manage them? How does she get the pupils to listen, to speak, to read, to write? How does she decide who will do what? 

3. Error treatment. Pupils make mistakes. How does the teacher react to these mistakes? Does he react the same way at each phase of the lesson? Does he differentiate between different types of error? 

You will address these three questions in the main body of your report. In each case, you should begin with a question. For example:
1. Why are lessons structured, and what criteria can we use to structure them? 

2. Is there a logical order to the presentation and practice of the four skills such that they occur at different moments of the learning process? 

3. How can errors be categorized? What kinds of errors do pupils make? Can pupils be made responsible for treating their own errors? 

You will then go on to try and offer some tentative answers to your questions, making reference both to the material we have studied during the lectures or modules and to the observations that you have made in class. In your conclusion, you will try to sum up what you have learned about language teaching and language learning, both in the course-work you have done at the university and in the observation periods. You will attempt to relate the theoretical part of the course to the practical observations, and you will end by saying how you could refine your questions and what you would expect to gain from further courses and further observation.

Presenting the report

The report should be no longer than 5 pages double-spaced of typescript. You may add to the report itself additional material such as photocopies of the documents used in classes and material presenting the school itself, but everything in the body of the text will be your own work - although you may, of course, use properly referenced quotations.

The report should be properly bound so that it will not fall apart in my hands while I'm reading it. Pages will not be sheathed in plastic sleeves - I need to be able to scribble on your work. 

The report will be written in English

Marking

I am looking for evidence that you are able to demonstrate convincingly that you have carried out your observation with thoroughness and acuity.

I am looking for an attempt on the part of the student to relate the theories of SLA and didactics to the classroom practice of teachers and learners. You should show me that you have thought about the possible consequences of these questions, and that you have tried to move back and forth from theory to observation, from observation to theory.
Remember!
You have only a very partial vision of the full process of learning - you do not work with the teacher day after day, nor do you follow a class throughout a year. Teachers are not obliged to open their doors to university students, and we should be very grateful to them for allowing us to see what happens inside the classroom; those of your future colleagues who welcome visitors to their lessons deserve our respect. 
If you have any questions, contact me at mvillalobos@rider.edu
APPENDIX 5 - MICROTEACHING

A. MICRO-TEACHING GUIDELINES
	MICROTEACHINGS

	1 - TPR Lesson
	Vocabulary Introduction with TPR Examples: Packing a lunch bag, packing a

suitcase, getting ready for school, setting up a doll house, drawing a monster,

planning a trip, etc. Include a cultural product or practice from target culture or a

comparison of the American practice to that of the target culture.



	2- Warm-up/ Do Now
	· Showcase the 5 minute warm-up activity.

· Describe the class plan. You could mention how the 5-minute warm-up will introduce the rest of the lesson.

	3. P.A.C.E /TPRS Lesson (Choose one)
	PACE: Design a lesson for an advance class using the four stages of the PACE Model (See the steps in the article on Canvas). Remember to incorporate visuals and props. In your extension phase, be sure to engage your students in interpersonal communication, using the new structure in context.

TPRS: Design your own story based on the model described in the handouts.

	4- Content-based activity

       (ESL) 
SIOP Model

       (ESL)

	Content-based: Design a content based lesson using any of the models and strategies described in Celce-Murcia’s book pages 303 - 317. It could be about history, math, or science.

SIOP:  Use the SIOP Model to design an ESL lesson based on the SIOP article found on Canvas.



	5- Interpersonal Communication mode/ CLT-Communicative Tasks 
	Develop a communicative activity in the interpersonal mode to practice a language function. Be sure to outline a follow up activity.  Example: Function: expressing likes and dislikes. Survey preferences for types of music (follow up: graph results as a class); Function: expressing the present perfect. Ask a classmate if s/he has seen certain zoo animals mentioned in a song. Follow up: Use magnets or pushpins on a chart to summarize the results in the third person. (Reflect upon the contrast of this lesson type to traditional teaching of grammar!!)

Task-based: map reading, participatory activity involving paired or group work to practice verb usage, interrogative words, vocab., etc.

	6- Authentic Material
	Find an ad in your target language and design an interpretive (literal and figurative comprehension) activity, Find a short reading in target lang. and design an interpretive exercise, Find an authentic song and design a communicative exercise or Cloze (i.e. fill in the blank) exercise.


“Microteaching is defined as a system of controlled practice that makes it possible to concentrate on specified teaching behavior and to practice teaching under controlled conditions” D.W. Allen and A.W. Eve (1968)
Introduction:  The main objective of the microteaching session is to provide the participants with an environment for practice-based teaching to instill self-evaluative skills. Presentations take about 10 to 15 minutes each (including presentation, feedback and transition time). 
Steps:

1. Select a topic from the list

2. Choose your mode of delivery: School, video, or Methods class

3. Prepare lesson plan.
	Date: 

Lesson Topic: 
Lesson’s Essential Questions: 

	Standards


	ACTFL

WIDA

DOE-NJ

	Objectives Your objectives should be measureable, contain an observable verb, and be written in student-friendly language.
	Students will know or be able to: 
	Mechanism of assessment for measuring each objective: 

 

	Instructional methods used.


	

	Instructional 

materials and 

resources
	 


1. Goals 
• to encourage participants to think more specifically about the goals of their teaching in terms of how students will learn the information presented.  This involves thinking about teaching style as well as content. 
• to give participants specific suggestions regarding how their teaching styles are perceived by others.

• to provide an opportunity to observe and evaluate other styles of teaching and to learn how to share observations constructively with others. 
2. Presenter Information and Session Preparation 
• each participant prepares a five-minute microteaching on the chosen topic.

• the time limit will be enforced to make sure that all participants have sufficient time.  Participants with audio-visual aids (e.g. overheads, LCD projectors, PowerPoint Presentations) must make sure they work.
• each participant should plan to begin the presentation with an explicit statement of goals for the presentation and the objectives by which they plan to achieve those goals.  These goals can be written on a board, distributed on sheets for the audience, displayed on an overhead or slide, or stated at the beginning of the presentation.   
• each presenter should consider: 
· The style as well as the content of your teaching.  
· The methodology of your teaching  
· Special strategies you may need to accommodate students who are not experts in your discipline. 
3. Audience Participation:   
• Group members are expected to participate actively in other’s presentations.  They should write down any comments they would like to make during the feedback period.  Their comments should focus on evaluating how well the goals articulated by the presenter at the beginning of the talk have been fulfilled.  Group members can also comment on other aspects of the presentation that they may deem important.   
4.  Sharing Feedback & Criticism 
• "Own" your messages 
State your reactions with "I" rather than "you" as audience reactions vary.  By owning your own reactions, you allow for the possibility of different responses.  (You might invite other reactions as well). 
Examples:  "I appreciated the way you connected your speech to last week's class discussion." 
"I was confused when you said.... because..." 
• Be specific and concrete. 
While it might be nice to know that someone liked my introduction, it doesn't tell me very much.  Instead, one could say, for example, "I liked the concrete illustrations of the theory X.",  "I liked the way you included your own background and interest in the introduction." 
• Focus on presentation behavior, not on personality characteristics and judgments. 
For example, say  "I would have liked more eye contact" rather than "It's clear you're really not interested in us since you never look at us." 
Speakers can hear a great deal of feedback on observations.  Inferences and judgments are better received when the observations they are based on are clear. For example, “I noticed that you made eye contact with the students, which made me feel that you were genuinely trying to engage their attention”. 
• Balance positive and negative comments.   
Try to emphasize the positive aspects of a presentation, which the presenter can build upon constructively in the future to improve his/her style. 
(Adapted from: http://www.brown.edu/Administration/Sheridan_Center/docs/Micro_teaching.pdf)
B. COLLABORATION BETWEEN RIDER UNIVERSITY AND LAWRENCEVILLE TOWNSHIP SCHOOLS
This is a very important collaboration in times where language-teaching programs are being eliminated at the different schools in the area. You will be able to not only help to keep languages accessible to young student but also to make a difference in the community. On the one hand, this agreement will provide our Rider students with the possibility to practice the different language learning methods addressed in class and do the required microteachings in an actual classroom. It will also help you to network for future positions and become more marketable. On the other hand, LTPS elementary students will benefit from your teachings and at the same time have the opportunity to explore other languages.
You will be asked to do the following:
4. Teach two days a week for 10 weeks. 
5. Put into practice the methodologies addressed in class based on the topics provided by the school’s program director.

6. Tape one of your best lessons to be shown to the rest of the class. 
7. Provide a copy of each of your lessons for the other students to evaluate.
The contact person in the LTPS is Ms. Maureen.
APPENDIX 6 – THEMATIC UNIT PLAN
A.  
	THEMATIC UNIT 

· Title and Subject Area: Identify the theme of your unit.


	Name:

Grade Level:

Timeline/Length:

	· Unit Rationale: Provide a paragraph explanation where the value of the unit is presented.  Why are you teaching this unit? Why is it important?



	· Objectives: Identify what students will be able to do in and with the target language in terms of meaningful language use (See Teacher’s Handbook p.97).

a. Objectives come from the Goals/Standards and will cover the entire unit. Each lesson will address several objectives.

b. Objectives are more specific than goals.

c. Objectives must be measurable. 

d. Objectives are written in clear terms (e.g. Learners will be able to describe their daily routine.)



	· Goal Areas / Standards Addressed: 
· You should address at least 4 of the “5 C’s”. 

· List all of the specific standards addressed in the entire unit (e.g. Standard 2.1: Students demonstrate an understanding…). See page 53 of the Teacher’s Handbook.

	· Instructional Procedures: List the main methods for teaching each goal. 

· While not as detailed as the instructional procedures in a lesson plan, they should contain all key information. 

· Please identify the three modes of communication where appropriate. (e.g. Role-play situations (interpersonal communication)

	· Assessment Procedures: List formal/informal procedures for assessing whether and how well the students meet the goals and objectives of the unit.

	· Materials: List all the materials needed to teach the unit that are not readily available to the teacher every day.

	· List of Sources: All sources consulted in preparation of the unit should be listed. Multiple sources are expected.

· Three Lesson Plans: Select any three of your goals and develop a lesson plan for each one. See below for more information.


B. LESSON PLANS

1. Select any three of your goals and develop a lesson plan for each one. 
2. You will create three exemplary lesson plans, each addressing two or more of your unit objectives. 
3. The plans must follow the model from the Teacher’s Handbook (Planning and Teaching Phases, pp.98-99). Please label each step using the terms provided by Shrum & Glisan.
4. The lesson plans must be your own work.
5. Appropriate use of technology must be integrated into at least one of the lessons. 

a. This should not be limited to the technology currently available to you but should be realistic in its scope. 

b. It should include more than the overhead projector and a CD player. 

c. Rationale should be clearly stated. 

6. Rationale statements about the chosen activities and the plan in general. In order to develop these statements, you should ask yourself why would this plan work? Why do you think it is a good activity? Please use the literature to support your choices. On your lesson plan, please set rationale statements apart by typing them italics or in a different color font. 
7. Assessment tools must be included in each lesson plan. 

a. At least one of these should be a formal assessment (quiz, rubric) that you have created.

b. Information on how you would assign grades should be clearly indicated.

This Unit Plan should be presented professionally and organized. You might include copies of material that you are planning to use. 
APPENDIX 7 - PHILOSOPHY OF TEACHING

Develop a reflective essay that explores your beliefs regarding the purposes, methods, and content of foreign language teaching. Consider this essay as a written interview that you are having with a panel of middle or high school foreign language teachers. Please consider the following topics as you explain your rationale and teaching practices. Address these issues, but organize your answer according to beliefs regarding effective practices in foreign language instruction.

· What is your rationale for teaching language in the middle or high school? It includes the knowledge you believe is most important, the values you will teach, and the skills that students will master in your classes.

· What approach will you take in teaching language to your students?

· How do you believe that students best learn a foreign language? What is the role of instruction about grammar?

· Reflect on ways you will develop cultural sensitivity in your students
· What are your career goals? And what are your plans to achieve those goals?
· What are your beliefs about summative and formative assessment in a language class.
APPENDIX 8 - TEACHING PORTFOLIO
The teaching resource file is a tool that will assist you during your student teaching and a document that will help you during your job search. The end result of this assessment will be a three ring binder with the following documents:

1. A copy of your CV

2. The original and revised copy of your teaching philosophy

3. The original and revised copy of the Unit Plan

4. The original and revised copies of the different microteaching plans 

5. 5 samples of different types of material accompanied by a paragraph describing how you would use each piece in an ESL or world language classroom. Here is a list of ideas:

a. authentic materials (magazines, newspapers, menus, maps, tickets, forms, etc.)

b. list of print resources which student owns (books/textbooks/magazines)

c. copies or lists of resources which student owns

d. realia (photos, items brought back from trips to target culture, etc.)

e. proverbs, tongue twisters, descriptions of gestures, song lyrics, etc.

f. language games, descriptions of classroom activities and sponge activities.

g. any item which might be used to teach a particular aspect of culture

h. web resources and URL lists, FLTEACH Archives and FAQs

6. ACTFL and WIDA standards

This binder should be presented in a professional way. You must use tabs to identify each section.
Here are some web pages with examples and ideas for your portfolio:

http://teaching.ucsc.edu/tips/docs/Teaching%20Portfolio%20guidelines.pdf
http://www.salemstate.edu/academics/schools/6636.php
http://ctaar.rutgers.edu/teaching/portfolios.html
APPENDIX 9  - FINAL EXAM AND QUIZZES
 There will be 6 quizzes and one final exam in the form of a mock job interview. 
QUIZZES:

The content of the quizzes will be based on the readings and they will include open-ended questions, definitions, and scenarios analysis on the chapter discussed during the previous class. 
FINAL EXAM: 
You will demonstrate an understanding of the main concepts discussed in class such as the teaching and learning process in world language and ESL education and the national standards. In the form of a mock job interview, you will describe the importance of language study while placing it within a cultural, social, educational and professional context. These interviews will take place during the last week and week of finals. You will be given in advance the job description for a fictitious K-12 world language/ESL teaching position. You are expected to dress professionally, and interviewers will consist of your course instructor and one or more practicing teachers/administrators with whom you are not familiar. On the night of the final exam, you must bring your portfolio nicely organized. Each interview will last approximately 15 minutes. 
Rubric:

Mock Job Interview—Grading Rubric
1.
Dressed professionally



________/ 5

2.         Makes eye contact throughout and speaks clearly 

and distinctly






________/ 5

3.         Demonstrates a positive attitude, correct posture, 

and body language









________/ 5

4.       Demonstrates an understanding of the fundamental 

          principles of language teaching



________/ 25 

5. 
Uses professional/technical vocabulary (at least 10 terms)
________/ 25
6.
Knows how to design and implement effective resources that 

            will help advocate for the profession



________/ 25
7.
Presents the teaching portfolio effectively


________/ 25
 8.
Asks relevant questions about the company


________/ 5






TOTAL
    __________/ 120
Comments:

Areas to be assessed:

1. Cultures, Literatures, Cross-Disciplinary Concepts. Candidates (a) demonstrate that they understand the connections among the perspectives of a culture and it's practices and products, and they integrate the cultural framework for foreign language standards into their instructional practices; (b) recognize the value and role of literary and cultural texts and use them to interpret and reflect upon the perspectives of the target cultures overtime; and (c) integrate knowledge of other disciplines into foreign language instruction and identify distinctive viewpoints accessible only through the target language.

2. Language Acquisition Theories and Instructional Practices. Candidates (a) demonstrate an understanding of language acquisition at various developmental levels and use this knowledge to create a supportive classroom learning environment that includes target language input and opportunities for negotiation of meaning and meaningful interaction and (b) develop a variety of instructional practices that reflect language outcomes and articulated program models and address the needs of diverse language learners.

3.Integration of Standards into Curriculum and Instruction. Candidates (a) demonstrate an understanding of the goal areas and standards of the Standards for Foreign Language Learning and their state standards, and they integrate these frameworks into curricular planning; (b) integrate the Standards for Foreign Language learning and their state standards into language instruction; and (c) use standards and curricular goals to evaluate, select, design, and adapt instructional resources.

4. Assessment of Language and Cultures. Candidates (a) believe that assessment is ongoing, and they demonstrate knowledge of multiple ways of assessment that are age- and level- appropriate by implementing purposeful measures.
5. Professionalism. Candidates (a) engage in professional development opportunities that strengthen their own linguistic and cultural competence and promote reflection on practice and (b) know the value of foreign language learning to the overall success of all students and understand that they will need to become advocates with students, colleagues, and members of the community to promote the field.
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MISSION STATEMENT





The School of Education prepares undergraduate and graduate students for professional careers in education, organizations, and agencies in the diverse American society.





The School of Education fosters the intellectual, personal, and social development of each student for a changing world by creating and providing programs that embody the highest academic and professional standards.





The School of Education develops students who are committed, knowledgeable, and reflective and who value service, ethical behavior and the improvement of one’s self and profession.





The School of Education promotes a climate of scholarly inquiry, high expectations for achievement, and best professional practices, while establishing beneficial relationships with the public and exchanging relevant ideas and services that speak to emerging needs.
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